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Great Chart Primary School  

Pupil premium strategy statement  

2021-2024 

Updated December 2022 

This statement details our school’s use of pupil premium funding (and recovery premium) 
for the 2021/22 to 2022/23 academic year to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Great Chart Primary 
School 

Number of pupils in school  420 

Proportion (%) of pupil premium eligible pupils 19% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022 

2022/2023 

2023/2024 

Date this statement was first published  November 2021 

Date on which it will be reviewed November 2022 

November 2023 

November 2024 

Statement authorised by Wendy Pang (HT) 

Pupil premium lead Paula High (DHT) 

Governor / Trustee lead Stuart Fitch 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 
(2022-2023) 

£111,000 estimate 

Recovery premium funding allocation this academic year 
(2022-2023) 

£12,000 estimate 
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Pupil premium funding carried forward from previous 
years  

£0 

Total budget for this academic year (2022-2023) 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£123,000 

 

Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges 
they face, make good progress and achieve high attainment across all subject 
areas. The focus of the pupil premium strategy is to support disadvantaged 
pupils to achieve that goal, including progress for those who are already high 
attainers. 
We will consider the challenges faced by vulnerable pupils, such as those who 
have a social worker and young carers. The activity we have outlined in this 
statement is also intended to support their needs, regardless of whether they are 
disadvantaged or not. 
High-quality teaching is at the heart of our approach, with a focus on areas in 
which disadvantaged pupils require the most support. This is proven to have the 
greatest impact on closing the disadvantage attainment gap and at the same 
time will benefit the non-disadvantaged pupils in our school. Implicit in the 
intended outcomes detailed below, is the intention that non-disadvantaged 
pupils’ attainment will be sustained and improved alongside progress for their 
disadvantaged peers. 
Our strategy is also integral to wider school plans for education recovery for 
pupils whose education has been worst affected, including non-disadvantaged 
pupils. 
Our approach will be responsive to common challenges and individual needs 
rooted in robust diagnostic assessment, not assumptions about the impact of 
disadvantage. The approaches we have adopted complement each other to help 
pupils excel. To ensure they are effective we will: 

● ensure disadvantaged pupils are challenged in the work that they’re set 
● act early to intervene at the point need is identified 
● adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can 
achieve 

Our ultimate objectives are: 
✔ To close the attainment gap between disadvantaged and non-

disadvantaged pupils. 
✔ For all disadvantaged pupils in school to make or exceed nationally 

expected progress rates. 
✔ To support our children’s health and wellbeing to enable them to access 

learning at an appropriate level. 
 

We aim to do this through 

● Ensuring that teaching and learning opportunities meet the needs of all 
the pupils 
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● Ensuring that appropriate provision is made for pupils who belong to 
vulnerable groups, this includes ensuring that the needs of socially 
disadvantaged pupils are adequately assessed and addressed 

● When making provision for socially disadvantaged pupils, we recognise 
that not all pupils who receive free school meals will be socially 
disadvantaged 

● We also recognise that not all pupils who are socially disadvantaged 
are registered or qualify for free school meals. We reserve the right to 
allocate the Pupil Premium funding to support any pupil or groups of 
pupils the school has legitimately identified as being socially 
disadvantaged.  

● Pupil premium funding will be allocated following a needs analysis 
which will identify priority classes, groups or individuals. Limited 
funding and resources means that not all children receiving free school 
meals will be in receipt of pupil premium interventions at one time. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Poor parental engagement, particularly in supporting Reading at home 
which is impacting on progress of a high proportion of our 
disadvantaged children. 

2 Closing the attainment gap across Reading, Writing, Maths and Science 
- this has widened for many disadvantaged children during the 
pandemic. 

3 Assessments, observations and discussions with pupils indicate 
underdeveloped oral language and vocabulary gaps, particularly in 
EYFS/KS1. This has become more prevalent in last few years, 
particularly among our disadvantaged pupils 

4 Our assessments and observations indicate that the education and 
wellbeing of many of our disadvantaged pupils have been impacted by 
partial school closures to a greater extent than other pupils. These 
findings are supported by national studies. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 
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Intended outcome Success criteria 

Improved reading 
attainment among 
disadvantaged pupils 

Due to a whole school drive to improve Reading and parental 
engagement in supporting Reading at home, end of KS1 and 
KS2 reading outcomes in 2024/25 show that all pupils meet the 
required standard. The only exception to this is where a pupil 
has a special educational need that impacts significantly on 
their reading attainment, however evidence shows sustained 
progress for these pupils.  

Improved maths, English 
and Science attainment 
for disadvantaged pupils 
at the end of KS2. 

End of KS2 outcomes in 2024/25 show that all pupils meet or 
exceed the required standard. The only exception to this is 
where a pupil has a special educational need that impacts 
significantly on their attainment in one or more of these 
subjects, however evidence shows sustained progress for these 
pupils.  

Improved oral language 
skills and vocabulary 
amongst disadvantaged 
pupils 

Assessments and observations indicate significantly improved 
oral language amongst disadvantaged pupils. This is evident 
when triangulated with other sources of evidence, including 
engagement in lessons, book scrutiny and ongoing formative 
assessment. Summative assessment (e.g. language link) used 
where appropriate. 

To achieve and sustain 
improved wellbeing for 
all pupils in our school, 
particularly our 
disadvantaged pupils. 

Sustained high levels of wellbeing from 2024-25 demonstrated 
by: 

● qualitative data from student voice, student and parent 
surveys and teacher observations 

● a significant increase in participation in enrichment 
activities, particularly among our disadvantaged pupils 

● attendance of disadvantaged pupils is equal to that of all 
pupils and above national averages. 

 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. Please refer to the 

“Proposed Expenditure for Pupil Premium Funding / Recovery Funding 2021-22” for a 

more detailed breakdown of expenditure. 

Teaching (for example, CPD, recruitment and retention) 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Highly experienced  
teacher appointed 

EEF(+3) (smaller class size)  

EEF +6 (increased feedback) 

1,2 
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to work within Year 
6 teaching team to 
allow for smaller 
class sizes  

As the size of a class or teaching group 
gets smaller it is suggested that the range 
of approaches a teacher can employ and 
the amount of attention each student will 
receive will increase, improving outcomes 
for pupils.  We have analysed the needs of 
our Year 6 cohorts and have identified that 
3 smaller classes between the sizes of 16-
22 pupils would allow teachers to increase 
the amount of attention and feedback each 
child will receive.  

Continue to improve 
the quality of social 
and emotional 
learning through 
termly wellbeing 
days, weekly circle 
time, RHE sessions, 
emotion coaching 
and the Zones of 
Regulation. 

 

 

 

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later 
life (e.g. improved academic performance, 
attitudes, behaviour and relationships with 
peers): 

 

EEF (+4) 

EEF_Social_and_Emotional_Learning.pdf(educatio
nendownmentfoundation.org.uk 

4 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Increase speech 
and language 
support throughout 
the school. 

 

EEF (+6) 

A range of 1:1 and small group interventions 
carried out which include: 

A TA dedicated to providing speech and 
language support in EYFS. 

NELI programme run by EYFS TA 

HLTA for speech and language support 
hours increased and assistant appointed 

Pre-teaching of key vocabulary by TAs 
throughout the school for pupils who need 
this additional intervention. 

2, 3 

Additional phonics 
sessions targeted at 
disadvantaged 
pupils who require 

Phonics approaches have a strong evidence 
base indicating a positive impact on pupils, 
particularly from disadvantaged 
backgrounds. Targeted phonics 

2 

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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further phonics 
support.  

interventions have been shown to be more 
effective when delivered as regular sessions 
over a period up to 12 weeks. 

EEF (+5) 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

FLO to work with 
vulnerable families 
and improve 
parental 
engagement e.g. 
termly 
training/support 
sessions for parents 
and signposting to 
support available. 
Attendance officer 
to analyse 
attendance and 
contact low 
attenders. 

EEF (+3) 

We define parental engagement as the 
involvement of parents in supporting their 
children’s academic learning. It includes:  

● approaches and programmes which 
aim to develop parental skills such as 
literacy or IT skills;  

● general approaches which encourage 
parents to support their children with, 
for example reading or homework;  

● the involvement of parents in their 
children’s learning activities; and  

● more intensive programmes for 
families in crisis. 

1, 4 

 

Total budgeted cost: £130,000 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

We have analysed the performance of our school’s disadvantaged pupils during 
the 2021/22 academic year using key stage 1 and 2 performance data, phonics 
check results and our own internal assessments. 

Schools are not required to publish their 2022 key stage 2 results as DfE is not 
publishing this data. This is because statutory assessments returned for the first 
time since 2019, without adaptations, after disruption caused by the pandemic. 
This is a transitional arrangement for one year only, and DfE plans to publish key 
stage 2 school performance data for 2023. 

DfE has shared our school’s 2022 performance data with us, to help us better 
understand the impact of the pandemic on our pupils and how this varies 
between different groups of pupils. COVID-19 had a significant impact on the 
education system and this disruption affected schools and pupils differently, and 
because of this, it is more difficult to interpret why the results are as they are 
using the data alone. 

To help us gauge the performance of our disadvantaged pupils we compared our 
results to those for disadvantaged and non-disadvantaged pupils at a national 
and school level (although these comparisons are to be considered with caution 
given the caveats stated above).  

 

 



 

8 

Data from tests and assessments suggest that the progress and 
attainment of the school’s disadvantaged pupils in 2021/22 met and 
even exceeded our expectations.  
July 2022 Data for EYFS, Years 1,2 and 6 
EYFS Results 

   
There is a 15% gap in EYFS for those who are eligible for pupil premium compared to “All” 
pupils and this is a pattern we have seen for many years - this gap has closed historically as 
the children move through the school. However despite there being a significant gap, our PP 
eligible children have done better than LA PP eligible children and have done almost as well as 
“All” pupils nationally and therefore the outcome is better than anticipated, considering the 
increasing levels of special educational needs of the cohort.  
Y1 Phonics Results 

Year 1 
Reported 
results 

Phonics National LA 

Y1 85% 76% 74% 

PP 70% 62%  

The PP eligible children who did not pass the screener were those who also have SEND. The 
majority of these children should, with continued phonics intervention, pass the screener in Y2. 
 
Year 2 SATs results: 
 

 Pupil Premium 
 (13 pupils) 

All  National  

Reading 85% (11) EXS+ 
23% (3) GDS 

83% EXS 
25% GDS 

67% EXS 
18% GDS 

Writing 93% (12) EXS+ 
8% (1) GDS 

77% EXS 
7% GDS 

58% EXS 
8% GDS 

Maths 85% (11) EXS+ 
8% (1) GDS 

82% EXS 
23% GDS 

68% EXS 
15% 

The majority of PP eligible children in Year 2 did very well in the KS1 SATs, particularly in 
writing. In fact results show they have done better than “All” pupils as well as National 
results.The only gap is in Maths at Greater Depth Standard where PP children did not do as 
well as “All.” 
It should be noted that only 1 child was both SEND and PP which is not typical of most year 
groups where there are more children who meet both criteria. This is therefore reflected in the 
positive results for PP eligible children. 
 
Year 6 SATs results: 
 

 Pupil Premium  All pupils National  
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 (14 pupils) 

Reading 86% EXS 
21% GDS 

95%  EXS      
44%  GDS     

74% EXS 
28% GDS 

Writing  79% EXP 
 0% GDS 

80% EXS    
 7%  GDS 

69% EXS 
13% GDS 

Maths 93% EXP 
29% GDS 

90% EXS         
38% GDS     

71% EXS 
22% GDS 

The main gap for our PP eligible pupils is in reading when compared to “All” pupils both at EXS 
and GDS. However our PP eligible children have done significantly better than “All” pupils 
nationally at EXS. 
In Writing PP eligible children’s results are similar to “All” pupils apart from at GDS where no 
child attained GDS. However our PP eligible children have still scored better than “All” pupils 
nationally at EXS. 
Our Maths results at EXS are slightly higher for PP eligible children than “All” although they are 
slightly lower at GDS. Compared to national results for “All” pupils our PP eligible children have 
exceeded the results significantly.  
 
Overall, we are really pleased with our 2022 results. Many of our disadvantaged children have 
done incredibly well despite the disruption of the last few years as a result of the pandemic. 
There is a clear pattern in our whole school data; where there are higher numbers of pupils who 
are both PP eligible and have SENDs, the gap is wider and therefore we will continue to 
monitor these cohorts (EYFS, Year 1 and Year 2) carefully and provide targeted additional 
support. 

Review of the Intended Outcomes: 

1. Improved reading attainment among disadvantaged pupils:   

This is something we have certainly worked hard to improve over the last year 
with significant efforts placed on parental engagement and encouraging reading 
at home as well as school. This is reflected in the KS1 and KS2 results where 
reading results are higher than national results and ‘All’ pupils. We will continue 
with this drive to improve reading across the school. 

2. Improved maths, English and science attainment for disadvantaged pupils 
at the end of KS2:                                                                                                    
Our end of KS2 results were strong for our PP eligible children and in all cases 
better than national results at EXS. However there are still some gaps, mainly at 
GDS that we need to continue to work on closing.  

 

3. Improved oral language skills and vocabulary amongst disadvantaged 
pupils:  

This is a particularly big focus for 2022-23 with a particular emphasis on pre-
teaching of vocabulary for pupils with limited language knowledge and 
understanding. Unfortunately last year there was disruption to the Speech and 
Language Therapy support school received due to changes in staffing however 
there has been a significant improvement in this since September; we now have 
5 different SALT therapists working with our children and families. We continue 
to identify needs as early as possible so that referrals can be made as early as 
possible and support provided. 
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4. To achieve and sustain improved wellbeing for all pupils in our school, 
particularly our disadvantaged pupils:   

Challenges in relation to wellbeing and mental health remain significantly higher 
than before the pandemic.  The impact on disadvantaged pupils has been 
particularly acute and we have seen an increase in referrals to the school 
nursing service for counselling as this is a service that can be accessed fairly 
quickly. Our FLO continues to work full time to support our most vulnerable 
families as well as children who are vulnerable to having mental health issues 
such as high levels of anxiety. There has been a noticeable increase in the  
needs of our new EYFS pupils and their families over the last few years.  
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